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ABSTRACT 

The field of ELT is advancing rapidly, requiring English teachers to adapt to these changes. 

Additionally, it is not enough for a teacher to independently implement all that ELT offers; they 

need to collaborate to share and discuss their insights. This small-scale research survey aims to 

present the reader with alternative strategies for professional development. The participant in the 

study was a member of APSPBI, selected through purposive sampling, and I conducted an online 

interview to collect the necessary data. The findings were analyzed using descriptive statistics. The 

analysis revealed that APSPBI engages in regular activities that support the professional 

development of an ELT teacher. Furthermore, APSPBI could serve as an alternative association for 

a teacher seeking to enhance their professionalism in ELT. 
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INTRODUCTION 

To ensure training is innovative, modern teachers need the competence to "adapt to rapidly 

changing and ever-increasing technological innovations for teaching" (Kopcha, Riber, & Walker, 

2015). Moreover, the improvement and innovation of ELT in the world have significantly emerged 

from modern countries. It has large effects on teachers in other countries, particularly EFL teachers 

in Indonesia. Furthermore, the advancement and innovation of ELT compelled English teachers to 

play the role without any reason to refuse everything offered. ELT is rapidly improving, requiring 

English teachers to provide for themselves in order to keep up. However, it is not enough for 

teachers to adopt everything ELT offers individually; the teacher needs collaboration with others to 

share and discuss their perspectives.  

Furthermore, to support teachers' professionalism, a collaborative platform should establish a 

professional association or organization that allows members to engage fully, exchange ideas, and 

share opinions. Besides, several associations, such as NELTA, AAELTA, GELI, IATEFL, ETCs, 

and TESL-E, had a considerable impact on the growth of ELT among their members. Gnawali L. 

(2016) conducted research on ELT teachers' associations, which are a widespread occurrence in 

most countries worldwide, adopt various tactics to assist their members' professional growth. These 

organizations typically codify member support policies and processes in documents such as laws 

and websites and then implement them, allowing instructors to take advantage of available 

opportunities. Additionally, members volunteer their time and efforts to help the association thrive. 

The report was compiled using data from a study conducted by the Nepal English Language 

Teachers' Association (NELTA). The findings revealed a reciprocal relationship between the 

association and its members. NELTA members learn and grow with the association, utilizing 

available resources and becoming into resources themselves.  

Additionally, Padwad and Dixit (2006) states in their study that teachers' education seems to 

exhibit a shift from product-oriented mode to the social constructivist, process-oriented way of 

working. The emergence of teachers' professional learning communities (PLCs) can see as one 

manifestation of this shift. PLCs are increasing as an effective way for teachers learning and 

professional development. It had found that participation in ECTs has led to better performance 
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among the members in terms of contextualization of the issues, critical approach to the problems, 

belief in self-agency, and pragmatic approach to finding solutions.   

In line with teachers' professional associations' effectiveness and to welcome ELT's rapid 

improvement, various teacher professionalism programs are designed to improve students' learning 

outcomes. Teachers have the most significant pact on student achievement (Swanson & Ritter, 

2018). And Shuls, J. (2018) states, to improve students' achievement, policymakers must find ways 

to help improve the teaching profession's quality. Nevertheless, Professional associations such as 

APSPBI can be alternative ways. They exist as formal entities in the form of associations, forums, 

and clubs. This association provide their teaching profession's quality to discuss professionals 

through conferences, seminars, research collaborates alternative way vents. They are typical large-

sizzled groups, with many members. Their members include secondary school teachers and 

lecturers of the university. APSPBI (English Language Education Study Program Association) is an 

association established on April 17th, at Yogyakarta 2017.  

However, based on the statements above and taken idea from the previous studies, 

especially from Laxman Gnawali (2016), I conducted a replicate study that focused on discussing 

the role of APSPBI on ELT teacher professional development on teaching performance by 

formulating two research questions : (1) How does APSPBI contribute to the professional 

development of ELT teachers?; (2) What is the opinion of the members about APSPBI?  

 

METHOD OF THE RESEARCH 

The study targeted the members of the APSPBI association. The association consists of 

teachers the secondary school and university teachers who came from state and private institution in 

Indonesia. The Initial data collection included both males and females ELT teachers. In the process 

of data collection, I have employed the purposive sampling technique. Moreover, to answer the 

research questions, the interview was asked to the participants. The interview questions generated 

from two main research questions: (1) the association's contributions to ELT teachers' professional 

development. (2).   the members' opinions to the associations. Moreover, the data collected from 

interview were analyzed used descriptive analysis 

 

Table 1. The participants of the study 

Name Association Types of Educators Region 

MTP APSPBI Lecturer Java 

RRN APSPBI Lecturer Java 

INR APSPBI Lecturer Java 

PPR APSPBI Lecturer Java 

VHA APSPBI Lecturer East Java 

 

Interviews Procedure 

I administered online interviews by applied WhatsApp to the participants from a distinctive 

region. The interviews' inquiries asked two times in December 2020, and every participant got 30 

minutes for each segment to complete their statements. Moreover, after we conducted the interview, 

we examined their answers to identify the consistency of the responses.  
 

Findings and Discussion 

The findings and discussion in this study are detailed and focused on each research question, aiming 

to provide accurate and precise information. The research findings presented are direct quotes from 

participants, and the information provided has undergone a thorough analysis process. Furthermore, 

the findings are compared with those of previous studies to strengthen the information obtained.  
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RESULT AND DISCUSSION 

How does APSPBI contribute to the professional development of ELT teachers and what is the 

members’ opinion about APSPBI? 

  

The answer of these questions 

 Participant 1 responded that APSPBI events, which were held at my university. It was a regional 

event in East Java. In the routine meeting, there was also a workshop, such a meeting was essential 

to build teacher educators' professional development because by joining the meeting, teacher 

educators could develop their competencies in workshops and get up-to-date information on the 

development of the field of study they are involved in……. 

 

Participant 1 mentioned that APSPBI events were held at their university, specifically a regional 

gathering in East Java. These events included routine meetings that featured workshops, which are 

essential for the professional development of teacher educators. By participating in these meetings, 

educators can enhance their competencies through hands-on workshops and gain up-to-date 

information about advancements in their field of study. This aligns with findings from previous 

studies, which have highlighted the importance of collaborative professional development 

opportunities for educators (Garet et al., 2001). Such events not only foster skill enhancement but 

also encourage networking and the sharing of best practices among professionals in the field. 

 

Moreover, participant 2 stated that:  

this association gives me insightful knowledge and information about teaching education. This 

association is also a forum for educators to share experience and discuss education matters; 

hence I could improve my competency by learning other experiences…………. 

 

This highlights the significant role of APSPBI's contributions in keeping ELT professionals 

informed about current teaching practices. The diverse backgrounds of the speakers who share their 

best practices provide participants with a rich understanding of different pedagogical approaches. 

This aligns with Richards and Farrell's (2005) research, which emphasizes the importance of 

diverse perspectives in enhancing professional development within ELT communities. Moreover, 

the variety of experiences shared by the speakers mirrors Harmer's (2007) findings that exposure to 

varied practices can lead to improved teaching outcomes. Together, these insights underscore the 

value of diverse contributions in fostering professional growth and advancing teaching effectiveness 

in the field of ELT. 

Furthermore, APSPBI's professional development efforts are centered on improving the 

teaching practices of its members. By focusing on how teachers perform their roles, these initiatives 

can bring about meaningful and lasting positive changes in the members' results or achievements. In 

other words, when teachers improve their skills and methods through APSPBI's programs, it can 

lead to better outcomes in their teaching and overall professional success. 

 

Participant 3 stated  

I participated in one of the workshops held by APSPBI about OBE. Yes, it helps me and the 

study program to develop the curriculum with outcome-based education. It also helps when 

preparing the syllabus for teaching. 

 

This means APSPBI's professional development initiatives are designed to enhance teachers' 

practices and build their capacity to adapt to the rapidly changing, interconnected world. By 

focusing on innovative techniques and exposing teachers to new developments in pedagogy, 

APSPBI equips educators to address the challenges posed by these rapid changes. This future-
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focused professional development not only supports teachers in understanding and applying new 

pedagogies but also fosters innovation and adaptability. According to Richards and Farrell (2005), 

diverse perspectives in professional development significantly enhance teachers' growth, a concept 

echoed by Harmer (2007), who highlighted how exposure to varied practices can lead to improved 

teaching outcomes. Thus, APSPBI's approach aligns with these findings, leading to significant, 

sustained positive impacts on its members' outcomes and empowering them to generate new 

responses to existing challenges in their teaching practice. 

Finally, according to the feedback from participants, APSPBI is highly regarded as a valuable 

English Language Teaching (ELT) association. Participants believe that APSPBI provides them 

with opportunities to enhance their knowledge and stay informed about the latest developments in 

education. In other words, APSPBI is praised for helping its members expand their understanding 

and keep up-to-date with new advancements in the field of education. 

The participants stated that; It is a good and recommended association because we can enrich 

our knowledge and update education development… 

APSPBI supplies the members with the newest ELT issue; the latest teaching approaches, 

strategies, techniques, media, and research. Most of the participants responded states that APSPBI 

has a positive attitude to existence. It helps the teachers' professional development on ELT because 

many things could be learned from other professional English teachers gathered in this 

association. It is clear from the members' responses that teachers' association professional 

development (APSPBI) has a crucial effect for the member to grow up with the activities provided. 

 

CONCLUSION 

 APSPBI plays a crucial role in the professional development of ELT teachers by providing 

valuable opportunities for learning and growth. Participants have noted that APSPBI’s regional 

events, including workshops and meetings, are essential for enhancing teachers' skills and keeping 

them informed about the latest advancements in their field. These events highlight the importance 

of collaborative professional development for educators. Participants also value APSPBI for its 

diverse perspectives and insights into current teaching practices. The association’s events enable 

educators to explore various pedagogical approaches, demonstrating the benefits of diverse 

perspectives and varied practices for improving teaching outcomes. APSPBI’s future-focused 

professional development helps teachers adapt to rapid changes in education, fostering innovation 

and adaptability, and leading to significant, sustained improvements in teaching effectiveness.  

Moreover, feedback from participants shows that APSPBI is highly regarded as a valuable ELT 

association. Members appreciate its role in enriching their knowledge, updating them on recent 

developments, and offering a platform for sharing experiences and best practices. APSPBI is 

recommended as a valuable resource for teachers looking to enhance their professional growth in 

the field of English Language Teaching. 

 Recommendation, this study provides significant insights into APSPBI and its impact on its 

members. APSPBI effectively supports ELT university teachers' professional development by 

offering relevant, practice-based activities that encourage collaboration and address future-focused 

challenges. The positive feedback from participants indicates that APSPBI is a recommended 

association for ELT teachers seeking to improve their professionalism. However, the study’s limited 

participant pool presents a weakness. Future research should involve a larger number of participants 

to evaluate the association’s activities more comprehensively.   

 

REFERENCES  

Abdalina, L., Bulatova, E., Gosteva, S., Kunakovskaya, L., & Frolova, O. (2022). Professional 

development of teachers in the context of the lifelong learning model: The role of modern 

technologies. World Journal on Educational Technology: Current Issues, 14(1), 117–134. 

https://doi.org/10.18844/wjet.v14i1.6643 

https://doi.org/10.18844/wjet.v14i1.6643


JME Volume 10 No. 1 (2024): hlm 8-13 

ISSN : 2580-3522 
 

12 
 

Adekola, O. A. (2007). Language, literacy and learning in primary schools. Implications for teacher 

development programs in Nigeria. Washington, DC: The World Bank. 

Bennett, E. E. (2012). A four-part model of informal learning: Extending Schugurensky’s 

conceptual model. Retrieved from http://www.adulterc.org/Proceedings/2012/papers/bennett 

.pdf 

Cirocki, A., & Farrell, T. S. C. (2019). Professional development of secondary school EFL teachers: 

Voices from Indonesia. System, 85, 102111. https://doi.org/10.1016/j.system.2019.102111 

Dalin, P. (2005). School development. Theories and strategies. An international handbook. London 

and New York: Continuum. 

Farrell, T. S. C. (2004). Reflecting on classroom communication in Asia. Singapore: Longman. 

Farrell, T. S. C. (2015). Promoting teacher reflection in second language education: A 

framework for TESOL professionals. New York, NY: Routledge. 

Farrell, T. S. C. (2018). Research on reflective practice in TESOL. New York, NY: Routledge. 

Farrell, T. S. C. (2019). Reflection as action in ELT. Alexandria, VA: TESOL International 

Publications. 

Garet, M. S., Porter, A. C., Desimone, L., Birman, B. F., & Yoon, K. S. (2001). What makes 

professional development effective? Results from a national sample of teachers. American 

educational research journal, 38(4), 915-945. 

Gnawali, L. (2016). English language teacher development through teacher associations: The case 

of NELTA. ELT Journal, 70(2), 170–179. https://doi.org/10.1093/elt/ccv086 

Harmer, J. (2007). The Practice of English Language Teaching (4th ed.). London: Pearson 

Longman. 

Kopcha, T. J., Rieber, L. P., & Walker, B. B. (2016). Understanding university faculty perceptions 

about innovation in teaching and technology. British Journal of Educational Technology, 

47(5), 945–957. https://doi.org/10.1111/bjet.12361 

Lohman, M. C. (2000). Environmental inhibitors to informal learning in the workplace: A case 

study of public school teachers. Adult Education Quarterly, 50(2), 83–101. 

Munifatullah, F., Musthafa, B., & Sundayana, W. (2016). Indonesian EFL Teachers Professional 

Knowledge Development during Their Participation in TSG: A Case Study. English Language 

Teaching, 9(8), 62. https://doi.org/10.5539/elt.v9n8p62 

  New York: Cambridge University Press. 

OECD. (2010a). Improving schools. Strategies for action in Mexico. Paris: OECD Publishing. 

OECD. (2010b). TALIS 2008 technical report. Paris: OECD Publishing. 

Padwad, A., & Dixit, K. (2011). Continuing Professional Development An Annotated Bibliography. 

40. https://www.teachingenglish.org.uk/sites/teacheng/files/CPDbiblio.pdf 

Price, B. (2020). English language teaching professionals’ trajectories within the context of learning 

organisations. Hungarian Educational Research Journal, 10(1), 47–65. 

https://doi.org/10.1556/063.2020.00004 

Richards, J. C., & Farrell, T. S. C. (2005). Professional development for language teachers. 

Scher, L., & O’Reilly, F. (2009). Professional development for k-12 math and science teachers: 

What dowe really know? Journal of Research on Educational Effectiveness, 2(3), 209–249. 

https://doi.org/10.1080/19345740802641527 

Shuls, J. V. (2018). Raising the Bar on Teacher Quality: Assessing the Impact of Increasing 

Licensure Exam Cut-Scores. Educational Policy, 32(7), 969–992. 

https://doi.org/10.1177/0895904816682315 

Smaller, H. (2012). Overview of teachers’ work and learning. In R. Clark, D. W. Livingstone, & H. 

Smaller (Eds.), Teacher learning and power in the knowledge society (pp. 69–86). Rotterdam: 

Sense Publishers. 

Swanson, E., & Ritter, G. (2018). Start to Finish: Examining the Impact of the El Dorado Promise 

on Postsecondary Outcomes. SSRN Electronic Journal. https://doi.org/10.2139/ssrn.3153153 

http://www.adulterc.org/Proceedings/2012/papers/bennett%20.pdf
http://www.adulterc.org/Proceedings/2012/papers/bennett%20.pdf
https://doi.org/10.1016/j.system.2019.102111
https://doi.org/10.1111/bjet.12361
https://www.teachingenglish.org.uk/sites/teacheng/files/CPDbiblio.pdf
https://doi.org/10.1177/0895904816682315
https://doi.org/10.2139/ssrn.3153153


JME Volume 10 No. 1 (2024): hlm 8-13 

ISSN : 2580-3522 
 

13 
 

Tarc, P. (2012). Full-time teachers’ learning: Engagements and challenges. In R. Clark, D. W. 

Livingstone, & H. Smaller (Eds.), Teacher learning and power in the knowledge society (pp. 

87–108). Rotterdam: Sense Publishers. 

Wilden, E., & Porsch, R. (Eds). (2017). The professional development of primary EFL teachers. 

National and international research. Münster and New York: Waxmann. 

 

 


